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Editorial. Promoting resilience for teachers: Pre-service and in-service professional
learning
Professor Caroline Mansfield (University of Notre Dame, Australia)
Associate Professor Susan Beltman (Curtin University, Australia)

This Special Issue brings together international research focusing on promoting resilience for
teachers through professional learning experiences. The collection includes papers presenting
empirical research with pre-service teachers and in-service teachers, in a range of contexts
and countries, using traditional and innovative methodologies, and examining both formal
and informal professional learning experiences. Given widespread professional concerns such
as teacher stress and attrition (Harmsen et al. 2018; Kelchtermans 2017), teacher wellbeing
(Fleming et al. 2013; Schleicher 2018), and quality teacher retention (Day and Gu 2014), this
Special Issue offers a unique contribution to the field by illustrating the ways in which
teacher resilience can be promoted through professional learning experiences.
Teacher resilience research has flourished over the past 15 years and studies have shown
resilience related to numerous positive outcomes for teachers including job satisfaction,
commitment, efficacy, engagement, motivation, wellbeing and positive sense of identity (see
for example, Day and Gu 2014; Day and Hong 2016; Hong 2012; Mansfield et al. 2016a;
Papatraianou and Le Cornu 2014). Recently, resilience has been acknowledged as a critical
non-cognitive attribute of novice teachers (Klassen et al. 2018) and in countries such as
Australia there has been heightened interest, as resilience has been considered an important
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non-cognitive capability for selecting applicants into teacher education (Australian Institute
of Teaching and School Leadership [AITSL] 2015).
Many studies in the field have explored resilience by investigating perspectives of teachers at
various career stages (for example, Day et al. 2006), focusing on the relational world of
teaching and its influence on resilience (for example, Le Cornu 2013), and exploring the
micro and macro ecologies that impact on teacher resilience in different countries and
contexts (for example, Mansfield et al. 2018). While the extant literature has enabled
comprehensive understandings of teacher resilience and how it may be challenged and
supported through personal and contextual risks and resources, the issue of how teacher
resilience may be promoted through professional learning has received less emphasis. Recent
research provides emerging evidence that resilience related skills and strategies can be
enhanced during pre-service teacher education (for example, Beltman et al. 2018; Peixoto et
al. 2018) and there is also some support for the view that professional learning opportunities
for in-service teachers may also play a role in supporting teacher resilience throughout the
career span (for example, Gibbs and Miller 2013). A focus on professional learning
experiences that promote resilience is the next step in the field as recently highlighted by
Wosnitza et al. (2018).
The papers in this Special Issue share a social ecological view of resilience (Ungar 2012) and
the view of resilience as the capacity of an individual teacher to harness personal and
contextual resources to navigate through challenges, as well as the dynamic process whereby
characteristics of individual teachers and of their personal and professional contexts interact
over time as teachers use particular strategies, to enable the outcome of a teacher who
experiences professional engagement and growth, commitment, enthusiasm, satisfaction, and
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wellbeing (Beltman 2015; Mansfield et al. 2016b). A social ecological view of resilience
enables resilience resources at various system levels to be examined and takes into account
the role of and interaction between both person and context factors. This view aligns with
Masten’s (2014) description of the resilience process as involving “many systems within the
individual as well as many systems outside the individual” (p. 170) and whereby “adaptive
function of the individual is interdependent with many other systems at different levels of
function that are continually interacting” (p. 170). The papers in this Special Issue focus on
various systems to address the aims of the study and interpret findings.
The research setting of the first three papers is that of Australian preservice teacher
education. The first paper, by McGraw and McDonough, uses a thinking dispositions
framework, and extends beyond the personal system to examine preservice teachers’
experiences as they move into their first structured professional experience placement in
schools. An Australian University-School partnership is described, along with the strategies
to support the preservice teachers’ professional learning. Developing good relationships with
students and colleagues was found to be a critical resource for resilience.
The second paper (Beutel et al.), in the context of an Australian formal preservice teacher
education professional course, explores personal and contextual resources available to
preservice teachers to support their resilience during a professional learning placement. Focus
groups and prepared case studies were used to generate data. The support of others, this time
supervising teachers, family and friends, as well as the wider school context were again
crucial in this high stakes setting where a range of strategies and resources are needed for
success.
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The third paper (Weatherby-Fell et al.) is also set in the context of a formal Australian
preservice course, this time with preservice teachers in an early childhood course. Also
centred on the high-stakes setting of a professional experience placement, this study uses
interviews to examine the role of an online professional learning tool designed to build
capacity for resilience in preservice teachers (BRiTE). Participants spoke about their
anticipated and experienced challenges as well as the resources used. Again, relationships
with others in the context were important, such as colleagues in the early learning centre and
university supervising staff. Relationships with the pupils’ families were also important in
this setting. The authors note that having the BRiTE modules integrated into their wider
course contributed to their positive impact.
In the fourth paper of this Special Issue, Mansfield and Gu examine the support provided to
Australian early career teachers as they move beyond the university into the workplace. Two
online surveys at different time points and telephone interviews were used to examine the
nature and impact of beginning teachers’ formal and informal professional learning activities.
The authors describe a wide range of activities that were undertaken along a continuum of
informal to formal activities, and suggest that a simple informal-formal dichotomy is
unhelpful. The findings highlight the importance of multiple levels of context, as beginning
teachers observed and were observed by more experienced colleagues, took part in formal
programs, read relevant literature, and participated in wider professional networks. Having
the support of an in-class personal coach was found to be particularly beneficial, emphasising
again the importance of trusting relationships.
The fifth paper in this Special Issue focuses on the personal system and more experienced
teachers (Beltman and Poulton). Data for the study were extracted from an innovative online
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professional learning tool designed for promoting preservice teacher resilience but used by a
wide range of educators (BRiTE). The paper examines the strategies reported by in-service
teachers from several countries who completed the online modules and responded to a
question regarding the strategies for managing heightened emotions. The strategies are
discussed in terms of constructs such as emotional regulation and coping, as well as
resilience. Consistent with some other papers in this Special Issue, teacher responses focused
on strategies within the personal system and immediate context, raising the issue of how to
encourage and enhance the role of wider systems in supporting teacher resilience.
Paper six, by Fernandes and colleagues from Portugal, presents a quasi-experimental,
quantitative study regarding the effects of a professional learning program for in-service
teachers. Using a multidimensional, multi-level approach, the authors measured personal
level constructs such as commitment, self-efficacy and motivation, as well as wider level
contextual aspects such as perceived school support. In partnership with schools, the
university developed and conducted a face-to-face professional learning program comprising
a number of modules. The authors discuss some promising as well as contradictory findings,
indicating ways that the modules could be used to enhance and support teacher resilience.
The final, seventh paper of the Special Issue is a conceptual paper (Collie and Perry) which
presents a model of resilience centred on teachers’ social-emotional competence: the
Framework for Cultivating Teacher Thriving. Included in the model is the construct of
relatedness and the important role of school leaders who are caring and provide emotional
support to teachers is outlined. The role of professional learning in developing skills and
therefore perceived competence and autonomy is also discussed. In addition, the classroom,
school and system contexts are explicitly included in the framework, as well as the
This is the author’s accepted manuscript of Mansfield, C. F., & Beltman, S. (2019). Promoting resilience for teachers: pre-service and in-service
professional learning. The Australian Educational Researcher, 46(4), 583-588. doi:10.1007/s13384-01900347-x

5

interrelationships between all its elements. The authors suggest that teachers’ thriving or
resilience is best promoted by a combination of organisation-led and teacher-initiated efforts
for developing social-emotional competence.
This Special Issue is innovative in nature, bringing together empirical and conceptual studies
focused on the same theme, yet moving the field forward to focus on the role of formal and
informal professional learning in the teacher resilience process. Methodologically, the
collection of studies draws on qualitative, quantitative and mixed methods approaches. The
Special Issue is of interest to teacher educators, pre-service and in-service teachers, education
sectors, psychologists, researchers investigating professional resilience in other disciplines
(e.g. nursing, veterinary medicine, social work) as well as those interested in the potential of
interventions to support resilience. Future research directions and practical implications are
raised in and arise from the Special Issue papers. For example, can we develop observational
measures of teacher resilience, to complement survey and interview data, to determine the
impact of interventions rather than relying on self-reports? How can systems offer a range of
formal and informal professional learning that is still personalised and how can individuals,
universities, schools and systems work together to provide this comprehensive range? Given
the multidimensional nature of resilience and the dynamic complexity of multiple contexts,
are there some key elements of content or format that should be featured in professional
learning interventions? It is well-established that professional resilience is linked with
personal wellbeing, professional longevity, workplace collegiality, and supportive
workplaces and policies. This Special Issue addresses the next step by illustrating ways to
promote professional resilience through professional learning.
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